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Abstract 
Enquiring international students’ perceptions of academic literacy in English language is very crucial where there are different 
languages and also where English language is a medium of instruction. This paper investigated academic literacy focusing on 
speaking and listening ability of international students in Malaysia involving Power Point Presentation (PPP). In addition, this 
research explored perceptions of international students in Malaysia with regards to their way of speaking and listening in PPP. 
Questionnaires and interviews were applied to gather and validate data from 30 MA and PhD international students.  The results 
revealed that more than 80% of the international students had problems in applying the appropriate speaking and listening skills 
and more than 90% agreed that language proficiency was a key to effective presenting. Based on the descriptive analysis, 
pronunciation and voice quality were essential requirements for PPP. Effect of mother tongue, culture shock due to new 
environment, pronunciation and accent were their basic problems. 
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1. Introduction 
Considering every one location, social position or individual conditions, people need literacy in order to match 
themselves to proper conditions (Safahieh, 2007).  
The growing population of international students at universities has caused more linguistic diversity at 
universities in Malaysia. Therefore, enquiring international students’ perceptions on academic literacy in English 
language is very crucial where there are different languages and also where English language is a medium of 
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instruction. In this context academic literacy was a significant issue.  This research studied the international 
students’ perceptions on academic literacy focused on speaking and listening skills.  
It is not deniable that international or foreign students are confronted with lots of problems in Malaysian 
universities. Their major problems dealt with financial problems, homesickness, adaptation to new environment, 
new means of instruction and new language (Safahieh, 2007). The problem of academic literacy regarding speaking 
and listening was the central focus of our research which involved problems in language proficiency such as 
pronunciation, code switching, body language, critical thinking and information literacy. Moreover, there were the 
problems with communication skills and intercultural literacy.  The following two research questions guided the 
research: 
1.What are the perceptions of international students regarding academic literacy with the focus on speaking and 
listening during power point presentations? 
2.What are the main problems faced by international students regarding speaking and listening? 
2. Literature Review  
 (Liddicoat 2009: 116) “Culture impacts on communication at a number of levels. It constitutes a frame in which 
utterances are conveyed and interpreted: what is communicated depends as much on the cultural context in which 
the communication occurs as it does on the elements from which the linguistic act is constructed.” Culture also 
affects how the linguistic act itself is structured, influences text types and the properties and goals of textual 
constructs. Characteristics of communication such as sequencing, recipient design and effects are interpreted in the 
domains of cultural understandings about proper language use. Moreover, Liddicoat continues arguing that the 
culturally contexted nature of communication imposes a problem of inter-translatability for actual instances of 
communication across languages and cultures and necessitates a level of particularity for each actual instance of 
communication. (Liddicoat, 2009)   
In academic setting, Leki (2000) and Braine (2002) explained that most researchers debated about academic 
literacy which involves more than just knowledge of discrete language skills or appropriate language use in context. 
The study of EAP (English for academic purposes) tried to probe how students use language in order to meet the 
requirements of academia (Grabe, 2000).  Lea and Strierer (2000) indicated that the undeniable relationship between 
academic literacy and tertiary education has attracted the attention of educationalists, applied linguists, and other 
scholars who focused in the use of language by students. In most academic contexts, English language is vital for 
acquiring new knowledge and coping with new academic literacies. English language as language of power and 
global one was a crucial issue whereby international students obligated to match themselves to the new 
internationalized context. 
“With internalization, English has become the lingua franca for academic interaction of learners and academics” 
Koo (2009: 77).  Cross-cultural or diversity of learners shows their learning process of academic English as well as 
the need of policy makers to answer and clarify internationalization in higher education.  “Many students have 
patterns of educational thinking and behaviour from their own countries that are not always understood nor 
appreciated in the new study environment.” (Lingard 2006 taken from McGinty, Koo & Saiedi, 2010: 1) “The 
experience of new cultures, particularly in this case a new educational culture, is also an opportunity for some 
creative thinking about how new knowledges are formed and generated.” (Singh and Jinghe 2008a taken from 
McGinty, Koo & Saiedi, 2010: 2) 
Mason (1995) found that graduate ESL students at a private university felt that academic listening or speaking 
tasks are growing more complex and require more than the traditional note-taking and formal speaking skills.  
According to Flowerdew (1995) “academic listening has its own distinct characteristics and demands placed upon 
listeners, as compared with conversational listening:1) Type of background knowledge required;  2)Ability to 
distinguish between what is relevant and what is not relevant;  3) Application of the turn-taking conventions 4)  
Amount of implied meaning in number of indirect speech acts; 5) Ability to concentrate on and understand long 
stretches of talk without the opportunity of engaging in the facilitating functions of interactive discourse; 6) Note-
taking and; 7) Ability to integrate the incoming message with information derived from other media (e.g., textbook, 
power point)”. (Flowerdew, 1995, pp.11-12) 
 Proficiency in speaking and listening skills made fluent students because of the following facts;  “(1) much of 
their college-level work requires them to be active, discerning listeners in lecture and discussion classes and to make 
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critical distinctions between key points and illustrative examples, just as they must do when they read and write; (2) 
the habits of mind expected of students-their curiosity, their daring, their participation in intellectual discussions-are 
predicated upon their ability to convey their ideas clearly and to listen and respond to divergent views respectfully; 
(3) their own self-advocacy requires students to seek clarification, ask questions, request help-tasks similarly 
dependent upon their ability to comprehend instructions and communicate their academic needs forthrightly.” 
(Intersegmental Committee of Academic Senates of the California Community Colleges, 2002:5) 
The present study focused on power point presentation as a literacy event. “Literacy event” is derived from the 
sociolinguistic idea of ‘speech event’ (Barton, 1994). It can also be defined as any occasion in which a piece of 
writing is integral to the nature of the participants’ interactions and their interpretive processes. (Heath 1982)  
The power point presentation was used to inform, persuade or motivate an internal or external group of audience 
(Yates, 2000). Parker (2001) stated that the power point acts as a visual aid to compose the logical organization of 
an argument more clearly. According to (Yates, 2000, p.3) “During power point presentations, the notion of 
regulation in communication is a central organizing theme”.  Regulation of action always entailed a dual influence 
where activities and outcomes were both enabled and constrained, Gibbens (1984) cited in Yates (2000). 
PowerPoint can also assist instructors in considering the varying individual differences of learners’ cognitive 
styles and traits (Waite, Wheeler, & Bromfield, 2007).  “The main part in power point presentations is oral 
construction that (Yamashiro and Johnson, 1997:56) recognized it to be as sub-areas of voice control, body 
language, content, and effective-ness, which were then further subdivided into 14 separate points: 1) Voice control: 
Projection, pace, intonation, and diction.; 2) Body language: Posture, eye contact, and gestures.; 3) Effectiveness: 
Topic, language use, vocabulary, and purpose”. Considering the previous literature studies there was a need to fill a 
gap regarding powerpoint presentation as a literacy event and its impact on listening and speaking skills. 
 
3. Methodology 
 
3.1 Nature of Participants 
The context of the current study was a multicultural university setting, with English as the main medium of 
instruction. In this study, the sample were 30 international students from various countries who are currently 
pursuing their masters and PhD and had also passed an entrance test in order to fulfill certain requirements in terms 
of English language proficiency. The purpose of this study was to collect data of their perceptions of academic 
literacy with the focus on speaking and listening skills in PowerPoint Presentations. The current study made use of 
questionnaires and interview as methods of gathering and validating data.  
Linguistic diversity and multiplicity in terms of the social economic and educational worlds that the students 
came from, convinced the researchers to investigate about their perceptions of academic literacy with the focus on 
speaking and listening provided a chosen literacy event which was PowerPoint Presentations. 
3.2 Research Procedure 
The data collected from questionnaires was analyzed in finding the variety of patterns and problems faced by 
international students studying in Malaysia in terms of speaking and listening academically. Interviews of selected 
international students were fundamental to answer the research questions as well as build elaborate and clear 
explanations in the data analysis and findings in the study.  
The study at the same time focused in depth in finding reasons for the perceptions, conventions, interpretations 
and even ideologies of the international students with regards to academic literacy (speaking/listening skills) in 
relation with PowerPoint presentations and related all the findings to the concepts and scope of academic literacy to 
resolute with a certain conclusion. 
A quantitative analysis of the 30 international students was done through the use of questionnaire. The 
questionnaire had four parts; personal profile, academic literacy, speaking and listening skills in academic literacy 
and PowerPoint presentation as a literacy event respectively. The separate parts provided a chain of reasoning 
through which the researchers sought to address the main question of the study.  
For the final part in the questionnaire, it consisted of 25 items across the following assessment criteria of oral 
presentations; eye contact, voice, originality of content, clarity, PowerPoint, body language, and time management. 
The criteria and the description of the rubrics were modified for this study by identifying familiar rubrics from a 
related study by Otoshi and Heffernen (2008). The item statements were categorized into positively and negatively 
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phrase statements. Each item was measured using a 5-point Likert type scale, from 1, strongly disagree to 5, strongly 
agree. (Likert, 1932) 
Interviews with 5 chosen international students were done to gather more in depth opinions, apart from seeking 
confirmation and validation. The interview also gave opportunity to the researchers to seek justification, clarification 
and extended explanation to points that were made by the international respondents for the different and similar 
perceptions that they came up with. 
  
4. Data Analysis 
 
4.1Results of Descriptive Analysis 
The data analysis focused on the analyzing the results of the current research which explored international 
students’ perception of academic literacy focusing on speaking and listening in PowerPoint presentation. The data 
from the questionnaire was analyzed based on two main parts; the first part was analyzed by presenting the 
questions with their respective responses while the second part which was 25 items measured by using the Likert 
scale and interpreted using SPSS. This was followed by an analysis of five interviews and presented to validate and 
add to the gathered data which collected from the questionnaire. 
After collecting the participants’ personal profile, the researchers continued with 25 items regarding the attitudes 
towards an effective PowerPoint presentation in an academic context. In order to ascertain the perceptions of the 
international students towards their speaking and listening skills in PPP, 8 items with the mean (above 3.9) and the 
standard deviation (less than 1.5) were took in order to answer the research question. The items were categorized 
into three main factors based on the “the Rubric for judging speech quality”, modified for this study from (Otoshi & 
Heffernen, 2008). The components were; 1) Clarity of speech and voice quality; 2) Correctness of language and; 3) 
The PowerPoint. Table 1 illustrated the results of this analysis: 
 
 
Table 1: results of the descriptive statistics (N: 30, Max: 5) 
 
Item statement Mean SD 
1. A presentation should be given in an organized way. 
2. Glancing at a transcript is not good while giving a presentation. 
3. Using signal words such as “first” and “second” are important when giving a presentation. 
4. Speakers should avoid using difficult terms when giving a presentation. 
5. Speakers should just speak about whatever they want even if the audience does not    
    understand it. 
6. Good presentations include detailed examples and reasons. 
7. I do not mind if I find grammatical errors in a PowerPoint presentation. 
8. Speakers should pay attention to the audiences’ response while they speak. 
9. A PowerPoint presentation does not have to include statistical data when speakers mention   
     numerical information. 
10. Speakers should argue their own ideas or possible solutions in their talk. 
11. A good PowerPoint presentation includes pictures and photographs. 
12. Speakers do not have to speak fluent English. 
13. Oral presentations should be given in informal language (as opposed to formal, written  
      style of language. 
14. Speakers should stick to the objectives of the presentation without confusing the audience. 
 
 
15. Speakers do not have to finish the presentation within the allotted time. 
16. Speakers should make eye-contact with the audience. 
17. Speakers do not have to outline the presentation objectives to the audience. 
4.27 
3.17 
3.40 
3.80 
2.33 
 
3.90 
2.53 
3.63 
2.97 
 
3.37 
4.10 
2.90 
2.47 
 
3.70 
 
 
2.47 
3.73 
2.43 
1.143 
   .648 
1.133 
1.186 
1.184 
 
1.125 
1.106 
1.159 
   .964 
 
   .964 
1.062 
   .885 
1.137 
 
1.055 
 
 
1.137 
1.285 
   .971 
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18. The font size in a PowerPoint presentation should be easy to read. 
19. A presentation should be given in a clear voice. 
20. The speaker should use some body language while speaking. 
21. Speakers should pay attention to the speed of the speech. 
22. Speakers should speak with confidence. 
23. I do not mind grammatical mistakes in a presentation as long as the message is clearly        
      delivered to the audience. 
24.  A presentation should be delivered with correct pronunciation. 
25. Speakers do not have to speak loudly. 
 
4.33 
4.43 
3.63 
4.03 
4.27 
3.27 
 
3.90 
3.03 
   .959 
 1.135 
   .964 
   .928 
1.048 
1.015 
 
1.094 
1.098 
 
 
Regarding factor 1, Clarity and speech quality, it was noted that the respondents perceived an effective 
presentation on the combination of clarity of the presenter’s presentation and his or her voice. Their perceptions 
were that presenters should demonstrate a clear voice, confidence, appropriateness of pace, well construction of 
ideas with examples and reasons.  
The results of Correctness of language showed the participants tended to be tolerant of grammatical errors during 
presentations.  Although, they did not put emphasis on the ‘correctness of the language’ the component that they had 
considered significant was the accuracy of speech and pronunciation.  
The PowerPoint was the third factor. Components in this factor included an organized presentation that included 
headings and paragraphing and also illustrations for the attractiveness of the presentation.  
4.2 Interview Results and Analysis 
Since the focus of our research was on academic literacy, before perceiving their perception, gathering their ideas 
on the concept was vital. Therefore, the interviewer asked about the concept of academic literacy at first to evaluate 
their understanding on the concept. While most interviewees admitted to their understanding on certain level of 
academic literacy, Abdullah an interviewee from Jordan highlighted “of course, because I’m a student, 
I’m…I’m…I’m, we can consider it as a community, as a community, as one of their literacy club member”. This 
showed his understanding that academic literacy was not only a sole concept to learn but to be a part of the 
academic world.  
The next question given out to the interviewees was to see if they identified themselves as academically literate 
in any language that they had used whether it was their mother tongue, their national language or English as a 
foreign language to all of them. All of them identified themselves as academic literate. Ahmad from Iran clearly 
stated that; 
 
“I can speak Persian as a mother tongue very well but I think, I’m not very, aa… professional 
in academic field because Persian is my mother tongue. I didn’t, I can have any experience in 
academic literacy in that. But in a English because English is my field, I graduated in English 
literature in my bachelor and I’m studying master of English and I know a lot of things about 
English, about theories and something like that. I can say English yes of course, I’m literate”. 
   
Hence, Ahmad considered himself a literate in English because he believed that it was something to be learnt as 
opposed to his mother tongue. Zahra an Iranian Interviewee on the other hand, different from the rest of the 
interviewees was not a major student in the English language content which provided an obvious reaction to the 
question of academic literacy in English. 
Following the interview, the interviewer asked about their awareness of the certain conformities that they should 
know in order to be accepted in an academic setting where they study and awareness could be traced from their 
responses. For example, Ahmad mentioned his awareness about academic literacy behaviours where he explained 
that he was aware of certain differences and soon discovered that he did and needed to learn more to adopt himself 
to the new academic literacy behaviours in Malaysia. Conversely, Abdullah’s answer less covered the purpose of the 
question but merely answered based on his perception on Academic Literacy as a main concept.  
When asked for the differences in academic literacy between their countries, mainly all interviewees referred to 
their traditional education system, which was more exam-oriented and textbook being the main learning tool. 
Technological resources such as the internet or online journals, emails and blogs were also lacking. However, the 
202   Minoo Pourfarhad et al. /  Procedia - Social and Behavioral Sciences  69 ( 2012 )  197 – 205 
interviewees explained that they overcame this problem by learning themselves as well as retrieved help from their 
lecturers and friends. 
Then interview session continued to gather information on their speaking and listening skills regarding academic 
literacy. It began by asking them whether their previous studies had prepared them in terms of their speaking and 
listening skills which was to be brought into another country with consideration of the different culture and 
environment. Three of the interviewees; Zahra, Ali and Hussein (both interviewees from Jordan) answered that they 
were not prepared for it while the other two interviewees, Ahmad and Abdullah provided the opposite answer to it. 
Moreover, as all of our interviewees considered the English language as their foreign language, all of them 
expressed agreement that their first language provides an impact to the process of speaking and listening in English 
language in certain ways. For example, Ali mentioned that there are differences between the two languages 
involving letters and grammar. Zahra and Ahmad pointed out that the effect of the first language and the process of 
speaking and listening is an unconscious behaviour which results in code-switching and mistakes in grammar. 
Abdullah also presented a strong agreement to the effect of the first language on the process of speaking and 
listening in English or even for any other language for that matter.  Hussein believed that it affects the process 
because there is tendency to translate English phrases into the mother tongue which may alter the language structure 
of English. 
The next question was important to further explore the perceptions that they made. The interviewer asked for 
main difficulties that cause language barriers especially in speaking and listening in an academic setting. Most of 
them, except for Ali and Abdullah put more emphasis on pronunciation and accent as the main problems or 
difficulties that cause language barriers. Abdullah focused on the cultural aspects that affect pronunciation in general 
which answered the question partially.   
The following question specified three key aspects that the researchers considered as part of an individual’s 
speaking and listening skills. From the interviews, the interviewees mainly highlighted two out of three of those key 
aspects which are learning cultures and social classes central in the skills of speaking and listening. Zahra spoke 
about upper class and lower classes. She mentioned, “ea..most of the high level speak very formal, serious, 
emm..but among low classes, the people speak mostly impolite, very friendly and informal.” 
To sum up, every setting has its own standard speaking skills. For example, different institutions, as a sample of a 
learning community, present their own standards in speaking. Those standards involve features in vocabulary, 
sentence structure, formality and others.  
The final part of the interview narrowed the research to a literacy event which was PowerPoint Presentations with 
the focus on speaking and listening skills in an academic setting. The first question sought to identify whether the 
interviewees had handled PowerPoint in their previous study and to collect their ideas upon it. The information 
collected drew attention to two opposite opinions; negative and positive. Zahra had a strong negative opinion 
towards PowerPoint Presentation and admitted to have a disadvantage when using the PowerPoint. She explained 
that since she had not any experience using the PowerPoint, she failed to manage both conducting a PowerPoint 
Presentation as well as focusing on the paper simultaneously. She thought that it took double time to complete her 
work and easily lost her focus. In addition, she added, “I like use textbooks for tasks.” 
However, the rest of the interviewees take the opposite side to this. Consideration towards the fact that all of the 
selected interviewees did not have previous experience with PowerPoint needs to be taken before continuing to 
analyze the responses given. Abdullah, Ali, Hussein and Ahmad portrayed a positive attitude towards the use of 
PowerPoint. Ahmad and Abdullah for example, spoke about the merits of using PowerPoint both for the students 
and lecturers. They mentioned that PowerPoint presentations motivate students to capture the main points, as well as 
to enhance their speaking and listening skills. Without PowerPoint presentations, the class would be monotonous 
and boring.  Therefore we noticed differences in attitudes and acceptance to a particular way of learning. This could 
only be traced back to a person’s culture and social upbringing, their mindsets and goals that affect the way a person 
may think and perceive a certain condition.  
Another imperative question was asked during the interview; the awareness of the preferred way of presenting 
with PowerPoint in an academic setting. Except for Zahra, all the interviewees were aware of the preferred way of 
presenting with PowerPoint in general.  They explained that they had learned this during previous courses that they 
took in their current study along with the help from friends. Abdullah also managed to include that accent, 
intonation and volume projection provided a better presentation which apart from indicating his awareness towards 
the conventions also indicated his knowledge that he willingly learned during his learning process here in Malaysia. 
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When asked whether having listening and speaking skills were vital for a PowerPoint presentation and in what 
way it affected the presentation, the opinion from Zahra attracted the interviewer. She mentioned, “Of course, 
having good listening and speaking skills can help in any situation. But PowerPoint presentation was not helpful for 
me. When aa,,I focused on PowerPoint I lost lecturer speaking. And when I,.I.I myself presented I don’t know to 
focus on the slides or on my speaking skills and speech.” 
Therefore, Zahra as an international student agreed that having good speaking and listening skills were vital but 
her perception towards speaking and listening in PowerPoint presentations was that it was not useful to enhance her 
skills in presenting. This was because she admitted to still be struggling with the English language and using the 
PowerPoint as well as trying to present fluidly which would be a very difficult task for her. She added that if she 
masters the skill of speaking only then she will be more confident in using PowerPoint. 
On the other hand, all of interviewees had common ideas about speaking and listening skills and their crucial role 
for power point presentation. Without having these skills a good presentation could not be achieved. 
Collectively, all of the interviewees put more emphasis on the arrangement of slides, correct grammar, clear and 
loud voice and highlighting important points as essential requirements for good power point presentation.  
Proficiency in English had an outmost impact on PowerPoint presentation as stated by most of the interviewees. 
Good pronunciation, correct grammar and choice of vocabulary based on the level or back ground knowledge of 
audience were essential factors for a successful PowerPoint presentation. 
In order to attain more of the international students’ perceptions, interviewers asked for other problems that they 
faced during a presentation in an academic context. Among other problems that the interviewees faced were 
shyness, lack of confidence, stress, forgetting the words, time limitation, fear of making grammar mistakes and the 
pressure of being evaluated by lecturers and also classmates. 
For Abdullah and Hussien, they did not have any culture shock due to power point presentation, but for the others 
like Zahra, Ali and Ahmad, the pronunciation of the Malay students and lecturers was a culture shock which led to 
misunderstanding. Ahmad also added that he had a problem with fast spoken lecturers and forgetting vocabulary 
(words) when presenting. 
Other general issues in relation to culture shock that were mentioned by the interviewees were such as the 
different writing styles in UKM which was completely different from other universities in Malaysia. Moreover, 
another problem was passing two courses of Malay language classes that were very tough because of difficult oral 
presentations and writings and above all, the problem of strange behaviours of Malay students towards international 
students. In others words, the acceptance of international students in new environment, for example, the way of 
greeting in which Malaysian students never respond to the international students’ greetings. 
 
5. Conclusion 
 
The aim of this research was to investigate the perceptions of international students in Academic literacy with the 
focus on speaking and listening in power point presentation. 
The data analysis from the questionnaire demonstrated that more than 80% of the international students dealt 
with problems in applying the appropriate speaking and listening skills in the academic context and more than 90% 
agreed that language proficiency was a key to effective presenting. Besides that, as the research mainly focused on a 
certain literacy event which was PowerPoint presentation, conformities and attitudes that a student must 
acknowledged and applied during a presentation (both skills on how to use the PowerPoint as well as skills to 
present) were questioned through a Likert scale.  
From the descriptive analysis, researchers could identify several common perceptions of the international 
students towards their speaking and listening skills during PPP. These findings were collected into three main 
factors that influence a good PPP based on “the rubric for judging speech quality” that was modified for this study 
from (Otoshi & Heffernen, 2008).  
The components were; a) Clarity of speech and voice quality; b) Correctness of language and; c) The 
PowerPoint. For factor 1, the international students perceived that an effective presentation should demonstrate a 
clear voice, confidence, appropriateness of pace and well construction of ideas with examples and reasons. With 
respect to the second factor; the correctness of language, the component that the international students carried the 
most weight on was the focus on pronunciation rather than grammatical errors. The third factor emphasized on the 
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PowerPoint itself. Their perception towards an effective presentation involved having an organized PowerPoint with 
headings and also an attractive one with images.  
The interviews that were conducted also provided confirmation to the descriptive analysis. For instance, when 
interviewed, a common answer on the essential requirements for PPP included pronunciation and voice quality 
which went along with the findings from the descriptive analysis.  
According to the analysis of the interviews, the researchers came to several conclusions.  First of all, 
consideration that for understanding the concept of academic literacy, being involved in an academic community 
was necessary. “Learning academic literacy involves engaging in a range of academic social practices; this effort 
entails much more than learning to speak or write in a new language. Rather, gaining academic literacy involves 
negotiating various academic discourses in multiple circumstances.” (Curry 2004: 2) 
According to certain differences, one of the interviewees mentioned that he tried to learn more about new 
environment in order to adapt himself to the new academic literacy behaviors in Malaysia. All of these differences 
mainly related to their traditional education system which was more exams oriented. The effect of mother tongue in 
the process of speaking and listening was an unconscious behavior which led to code switching and mistakes in 
grammar. Besides that, the main difficulties due to power point presentation were mostly related to pronunciation 
and accent that caused language barriers particularly in speaking and listening in an academic context. Moreover, 
every setting has its own standard skills. As a sample of learning community, for example different institutions 
demonstrated their own standards in speaking which involved vocabulary, sentence structure and formality.  
What was noticeable was the strong negative opinion of one of our interviewees considering power point 
presentation. Her problem was the lack of background knowledge and information about power point presentation as 
a literacy event. She could not handle conducting power point presentation along with focusing on project papers 
simultaneously. To conclude, all of the interviewees demonstrated that the arrangement of slides, correct grammar, 
clear and loud voice and  high lighting important points were crucial requirements for paper and good power point 
presentation. The other problems of interviewees related to their general culture shock due to the passing of two 
compulsory Malay language classes and also different writing style of the university and above all, the unexpected 
responds of Malay students towards international students who were eager to be accepted in their environment.  
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